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Table 1: The study procedure. @ - Declarative mstruction: 7 - Self-assessment preparatory session. Table
15 not to scale, 1.e.. self-assessment and instructional activities took about 10% of the class time
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Figure 3. Leamning gains on the different measures. From left to right: Problem solving items, Reason items,
Data Insufficiency items, Conceptual items, and items with embedded hints. Posttest 2 evaluated a different
unit form posttest 1, and thus used a different test. While there 1s significant leaming from pre to post, there
are virtually no differences between conditions that are not accounted for by pretest differences.
X 3 : EEAEFOREE
® Declarative Knowledge of Help Seeking
HEMNRANNVT o —F 0 T OHFEOTHIN A~V T o —F 0 7V L o~ OB ONGEIZ K -
TIN—TRTOHRAEENPFER ST,
> ST TN=TOAEGEITE v R RS L0 S &V D R S O TR
> AT =X T OF at AT L TCORWEEEZ TS,
> 4 J U Help Condition (% Control Condition & ¥ % 30 %& 1>

Help seeking
declarative knowledge

Control Help

Figure 4. Significant
differences in help seeking
declarative assessment show
that the Help group gained a
better understanding of the

help-seeking process.
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