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1. INTRODUCTION
® AFEM CSCL #E, HiZDEZ BRIRV)TREWSEDIEREFE %R (Kollar, Fischer
&Hesse, 2003)
o IHRIRVUTrDLNNR
> BRAEAATDEEIZEATES(ODonnell, 1999). ex.)
< RIREfER, TERAMLDEE, EAMGFHREDEE
>  BRITERLCERERET HETITHIINEELSND
— PEHIIERICSNT50IZRE#EELCTLVS(Kuhn, Shaw & Felton, 1997;Brem &
Rips, 2000).
> BRI EEES OO EF LR CRIEAEAREE AR P IRER D RS D &NEED
2THHD

2. WHAT IS ARGUMENTATIVE KNOWLEDGE CONSTRUCTION?

® structural perspective(Toulmin, 1958)
> 1D0ERER)DEZE, TOEGRNEFE-TLAEENHIR—R U MIE DV TEHE

® dynamic perspective on argumentation (Leitdo, 2000)
> REOPFTUTISERDFEEL T EETHE
> BRI, BRAFBECSV T ER—RABR—IEE LLWSRNAEE
> ERICSMULTULAEEEER OB ERIN ST THE BRREROTORLRNE

SN HIZD<

® [RETOMDRAZMALEHE SO TLDIMRILIFZEALELZDT, ZDRIZTDOVTHARAE TIEIfith

=WhERS

3. SCRIPTS FOR ARGUMENTATIVE KNOWLEDGE CONSTRUCTION IN INQUIRY
LEARNING
® WMREIRVITEEZDILISERDERINBOEREZRET DHED 1 DTIEHS(ODonnell
&Dansereau, 1992)
o SFETCOMEICIIBRZEDTOELRZEDISITHMIICHARTEHOENSER LM M1
® RHHRYYTk
> ROYTh BEEFEDOHRLKGARUMNIHITEERIZS 2 7SN TS5 (Schank and
Abelson, 1977)
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> FELEFNERIBEBEDOAIDVEDTHY, AR AEENENIZELGLERIRTED
ROVT EFH->TWSEERD

> RHRZYTEDEBNZEST, BRFEPICEE T HIEANEO>TDDTIIELA

AR TIIRE GRER) ROV TREN (BERENT) RV TOREAICEREHT, ThTh

DFEE, ENENARBEFMBDOEREERERD I CESHRERIFT DNERD

4. GOALS OF THE STUDY

ARHFED -5 B web-based DIFRFZBIZHT, FEDERIBOERICL-TELSE
HMEVEFREZ DT S
EIRT RESE DNER D) TRERBER I T D BEREIED
> SMOIBRIR DY) T 2 F8FEFAE (low vs. high #8i&)
>  WISE (Web-based Inquiry Science Environment; Slotta & Linn, 2000)
SEIE A O ANGE & B EE D FRIC DLV T DR LD ZEB/IN LD H
> interactive effects hypothesis :
RNIBEIR ) TRHMEVNEEE — SIBRIR ST high O LE(ZHEIHES NG
DEGLERICET IMBOERLELIRE
RBRIR VT BNEEE — SBEIRYY T low O LEIZFEEEHHHED
ERLERICETHIHEOERTLEICRE
> SR TENRBIR ) TRE#HI DD

> additive effects hypothesis :
> SMOHRRZUTE high & — RBRRZUTHIEREC 2EEEL PR
—b=n%

5. METHOD
5.1. Participants

HEF2FAE~BRIFEE 98B

5.2. Design

2FH x 2/KEDHEREMHIETE

> WEBEIR ) T high vs. low structured)
> SRR 1) T high vs. low structured)

>

BEEE DAMBREIRAI) THET A TRIES, high A low hEFESINT=
ZADAERFOFIFEEREIZ DN T D RO XI55 5TET 5
> EEBEREZEOHE © F5THLVEM
> ERLGEEZHOXE © T5THELEM
ex) “BR — RFER — #HiaSn-ER" #&
S RERE(IEZEZE D %EE (Toulmin, 1958;Leitdo,2000) A’ good AV bad” M 51, HERE
— ZOfREE 0~20 mTHHE, PRIETHo1= 3 BUTOHEREZAM low F(48 &), 3 &
LI EZ A high (50 &)

BRY AR T IFNHER ) TREMERIARELC
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o ARTIFINHRVIYTFDELLMDFEHIZEIY B TONT -

Table 1. Design of the empirical study.

External cooperation script
Low structured | High structured
Internal scripts N=26 N=22
Low structured
on (13 dyads) (11 dyads)
argumentative N =26 N=2.
knowledge High structured - -
. (13 dyads) (12 dyads)
construction 7 7

5.3. Procedure
® 2 DOMtyiarvhiniid
e E1tvyiay

>  ERIZHRIZET 5 phase O 2 BEfEFE]

> HETRICEET AL OH D ERIE TR (FEBEEE O NED EITHHEELT)
> WBRICEYT2ER, avE1—42 X5 58/

> WHHBERIRAZUYTANDEE
o FEo2tylay

RNEBRIR ) TREERIDBICHFERT THRIZEE
FE R : WISE-project “The Deformed Frogs Mystery”
< SIBRIR DY TR EE low & vs. high &4
>  BRI%E phase: 120 9 — T Ak phase:40 573
<> TAMNAR: EEEAORBICET LD
TEIER DRI 51D

Y VvV

5.4. Setting and learning environment
® FAJhR WISE project “The Deformed Frogs Mystery”
> 90 FREFICBELEENFHOATILNKRZICRRINT-. LHOLEALEYFEDRETEL
FEICTNEDFHIZDVWTDAN=ZXLMN(E-EYELTLVELY. Z2T-
> FBEIZ2 DOREREENTNEIERT HDEREIRT, BRSED
< The Parasite Hypothesis vs. the Environmental-Chemical Hypothesis
® TNTNDORTIE1D2MOAVE1—4-ZAY— ORI THEX THEFE
> 1 DDOHEICI~SHDRT
> BERETE

5.5. External cooperation script
o ZFEEFLE—RYBMORNBZRE, 2 DDRERICOVTODEREANT HLIIZERIND
o SEHERIR ST low #EiE/ \—P3
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> HIC, IBRESNERICEDOVT 2 DDREREERT LI RSN D
SEBERIA D) Tk high #i&/\—2ay
> low BEN— I3V OECRICMATUTDERDATA(F U ANEZ LN
> BROHAAFTUR
1. FTEEHE A L parasite hypothesis #HEET S
> EERICIE, T2 ER-ABEAGECTIEOF AL
> ZFDEHITIE, TERMDSENLERYHLTHBEL TAALGFIEESE
2. FEEBIIES—ADRERIZONT, LEED 3 RExSAEREANTS
3. FEEA BIIREILT, 2 DDEHEAHESNT-EREIKTS
4. PEETHIERERMLT, -1 ~3FTERYRT
“over-scripting” (Dillenbourg, 2002)DEEZ ¥ 151=6, RVTEDERERRIZRED
Ffz, BURERRITHOLTINKI L, F2EBURLIZFFICLTHELELYER L EE SR McNeill,
Lizotte, Krajcik and Marx,2004)

5.5. Instruments and dependent measures

RBEHH RRTFRE
>  (EEEREOMBICETETAN S TLTFRRLTHER)
> 2 DDERDAN=ALIZETZED
< RBEPMEFHRECETAE0
> fREEEGERICET ST RE
4 EREEREREHERO—EOTRNDZTNEND 3 DDAV KR—FRUMIZFIEDIT
BESITER
& EREEROAIE, BEHEROEDRNDAIETRT LSITER

5.6. Statistical analyses

o fEEEFEOHNAOMEICELTH, fEREELERDEHEIZREALTE ANCOVA
o KM, SERIRD) T EEER M5 A 2 EXETT 5=, TLTAMNDAHERE
=2V
>  fEEEAEMEICET ST T ANDERIIEM TEEEFLLEFQ,95) < 1.06; n.s.)
o EEHETEDEROME T IELESELLTIX, RBRIRY)TRDOBEEZRAL -
6. RESULTS

6.1. Learning prerequisites

4 BEICTLT AN GEEEAR#ET AL DB AIZHEEZI M -1=(F(1,94) < 1.06:n.5.)

6.2. Domain-specific content knowledge

EEERMEESAICELT

> ANMBRIRVUTERLSEN - BE O AN EEEEMESREEN o1

> SRR TMEEDENZESBEDEIIHT M THoT=

> ANCOVA (RREZEH: BEEBEMES A, MFIEHR: EEABOTLTAMERIZELTH
HIBEIRIUTEDESENEETH-1=(F(1,93) = 10.33; p <.05)

TEEEALEDSE, AH=XLDOENHIZRELT

> SR FERFOER
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> 2ARKIYBITOETYEENHA T
< ANOVA THMBRIR V) TrOEMRNEE TH>T=(F(1,93) = 4.24; p <.05)

o fHEEIFMBENIE, BFEMEAEICEALT

> LR 2 DEIFELGH/NI—

>  ABY high/s489 low & > IR low/4V a8 low &

> A high/4480 high 8 > AR low/51 849 high ##

> ANCOVA [ZEWTHIIBRIR VY T O RN FEIERTH 1= (F(1,93) = 3.18;

p=.08 — SNMBEIRS)TMEEN high KU low DIEFSHBFENELLS
> post hoc & t-tests [CHULVTHEZAY. WK high/4H 4 low > AAY high/444 high

6.3. Domain-general knowledge on argumentation
® [NAY high/4+#) high > MAY low/44 80 high > AR high/4Vd low > REY low/4MY low
o HEEITAMIBRIRVTNMEFRZALTANCOVA ZTozESANMIBRIR VU TED EHRMN
ETHo1=(F(1,93) = 12.96; p <.01)
— BROAHEDFE(ZL high BEDHIERR V)T BN THS
o MNMFRIRVITFDEMREREMEABLEMN01=(F(1,93) <1.15:n.s)

7. CONCLUSIONS
®  MIMHITIRTRLT= 2 DDRER (interactive effects hypothesis vs. additive effects hypothesis [ZB
LT
> EEEAEEDO KXERS T additive effects hypothesis &%
<> FEEEAORMEIZELT, SRSV THIhh LY, RBIRS)TA high 17 E
BEDIZSNEEMRNEI ST
> BE, RRIVTRDIESHNR ) TREYEZENKEL DL
o  HNHMRVTHIRUVLEEREZMNFTHIELAY(Schank & Abelson, 1977), EH%K
FEASLIEERIGER =MD
o SRV TFERIESNDESITTNITRNITEE L DHZHS
o  FIFRUIAEEICREL TIX, SRS TR high TIIEWIEINEE DRI EH 1=
> high GHIRDY TEAEEIEHIFIL T, BZMEREDOFHELYDL 2 DDFHOREFD L
BRIIFEEOERZETIEMD
> FEIELOREICESRZYTOLSITHMUR IV TR EEBRTIIE SR TREERIC
155155
o RIFEEDZMRICET AT HHERE, additive effects hypothesis &3
> SRS TS high DIESH low KYEERICRET AN (RELT=
® AHEDHERIL additive effects hypothesis ZZFFL 1=
>  highBH IRV THEEBFEDORAMRI TR b T, (BEEREERDAEDES
[CIEERMT, — A CHEBERDOMBOESFEHEL -
>  LAL, FEEIZAMRY) T high H#THAMRY)TMERITEN =0T, AR TIE
FEEDODAMRY) T & EREICEETETEMNSI-REELHS — SHRODEE

8. CONSEQUENCES
o  AMIZEIL, ERIBOBRIINWRI) TRERMIR YT ZIESNBENSEELDFREX
BL1=
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FHYS  fiflRy
> LOLEDKSICINLDRY) T BRIZBICHELI-ME, S, TOrILOT—4%EE
Mot d S
HEmRIGEL AL
> HERERAN(e.g., Perkins, 1993)
> FEVRATLEFIFEBELTORAYDREDHEEERATRAELNDS
< ZEBEORMLGRY)TRE, BRZEERL, FERIE 5AONTIRI)TREDH
RWGA 350230 EZETIEEBEL
EELAIL
> BEREBIIBVTEROMEMNMEEE5A S LT, BROMBDOERICEDTHS
> B EEERIELGLIEOFZTYR—MBETHD
> RBRIRZU T high HEEEICIEEHGEBTREN M ELTLS
> “flexibly adaptive instructional designs”( Schwartz et al., 1999) #J§E X125 = L NEE



